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Special Educational Needs and Disability (SEND) Policy




Overview
Inclusion is at the heart of Rushey Mead Primary School and we strive to ensure that all children are able to succeed. The school recognises and values neurodiversity and aims to provide an inclusive environment where differences are understood and supported.  The school's first response to additional need is high-quality inclusive teaching and graduated support.
This policy outlines how Rushey Mead Primary School identifies, assesses and supports pupils with Special Educational Needs and Disabilities (SEND). We are committed to early identification, inclusive practice and partnership working to ensure all pupils can thrive and achieve their potential.
The school have a Support Base (internal alternative provision/IAP).  This is to support children at times when they are unable to manage in a mainstream classroom, awaiting a Specialist Base (DSP) or special school placement, need small group intervention or support and access to learning opportunities unavailable within the mainstream classroom. e.g. soft play, sensory activities etc…  Admission to the Support Base is via the SENDCo/Assistant SENDCo and in discussions with class teachers.

We are lucky to have a Specialist Base (Designated Specialist Provision - DSP) for Communication and Language (predominantly children with Autism).  Further information can be found in the Specialist Base section of this policy and the Specialist Base School Provision Statement.
We take safeguarding very seriously and all of our policies are developed with a high priority on children’s safety and in the light of our safeguarding policy. The school also follows the Keeping Children Safe in Education and Working Together to Safeguard Children 2026 documents as guidance. 
Children with SEND may face additional safeguarding barriers including communication difficulties, increased vulnerability to bullying, social isolation and difficulties reporting concerns. Staff will remain vigilant and always follow the school’s Child Protection and Safeguarding Policy.
All of our school policies are interlinked and must be read and informed by all other policies.
This SEND policy is written to comply with Part 3 of the Children and Families Act 2014 and the SEND Code of Practice: 0-25 years, together with the Equality Act 2010, The SEND Code of Practice as well as the above documents.
The SEND team at Rushey Mead Primary School
Inquiries about an individual child’s progress will be addressed at first to the class teacher since he or she is the person who knows the child best.  Other enquiries can be addressed to:
Miss Natasha Jackson – SENDCo
Miss Lisa Smith – Assistant SENDCo and Specialist Base (DSP) Lead Teacher
Please make an appointment with the school office if you wish to speak to the SENDCo/Assistant SENDCo. 
Both the SENDCo and Assistant SENDCo have the relevant National Professional Qualification for Special Educational Needs Co-ordinators (otherwise known as the NASENCo qualification).  This ensures the school is compliant with The Special Educational Needs and Disability (Amendment) Regulations 2024.


Headlines from the 2014 Code of Practice
· Education, Health and Care Plans (EHC Plans) are used to support children from birth – 25 years. 
· If a child is on the SEND register, they are recorded as either EHCP (Education Health Care Plan) or SENS (Special Education Needs Support).  All children are closely monitored and their progress tracked each term.  
· There are four broad categories of SEND:
· Communication and interaction (such as autistic spectrum and language disorders)
· Cognition and learning (such as dyslexia, dyspraxia and dyscalculia, moderate learning difficulties and global development delay)
· Social, emotional and mental health (such as ADHD, ADD, attachment disorders, emotional difficulties, mental health difficulties)
· Physical and sensory (such as hearing or vision impaired)
We have children in all these categories of SEND, and some children may have difficulties in more than one category.  This may include children with a diagnosis as well as those with learning profiles consistent with the diagnosis.  
· We strive to work closely with parents and children to ensure that we take into account the child’s own views and aspirations and the families’ experience of, and hopes for, their child.  Families are invited to be involved at every stage of planning and reviewing SEND provision for their child. 
· All children benefit from ‘High Quality Adaptive Teaching’: this means that teachers assess, plan and teach all children at the level which allows them to make progress with their learning.  In addition, we implement some focused interventions to target particular skills. We have high expectations of all our children.  Tracking and monitoring of our SEND children is in line with whole school practice. 

Specialist Base (Designated Specialist Provision)

Rushey Mead Primary School hosts a 10-place Specialist Base or Designated Specialist Provision (DSP) for pupils with Communication and Language needs, predominantly autistic pupils. The provision offers a highly personalised curriculum designed to support pupils in working towards their EHCP outcomes while developing independence, communication and social understanding.
 Where appropriate, pupils access mainstream learning and wider school activities alongside their peers. Opportunities for inclusion are planned according to individual needs and readiness.
Admission to the Specialist Base is determined by Leicester City Special Education Services (SES). Pupils must have an Education, Health and Care Plan (EHCP) with a Specialist Base named within the plan.
The long-term aim is to maximise independence and inclusion. For some pupils this may include a gradual increase in mainstream access and, where appropriate, a transition back to full mainstream provision. Any decisions regarding placement and exit criteria are agreed with the Local Authority and reviewed regularly.
Further information can be found in the Specialist Base School Provision Statement on the school website.




Defining SEND
The 2014 Code of Practice says that:
A person has SEND if they have a learning difficulty or disability which calls for special educational provision to be made for him or her.  At compulsory school age this means he or she has a significantly greater difficulty in learning than the majority of others of the same age, or, has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for others of the same age in mainstream schools.  
Taken from SEND Code of Practice: 0 – 25 Years; Introduction xiii and xiv
SEND at Rushey Mead Primary School
Our objectives are:
· To identify, at the earliest opportunity, barriers to learning for pupils with SEND
· To ensure that every child experiences success in their learning and achieves to the highest possible standard
· To enable all children to participate in lessons fully and effectively
· To value and encourage the contribution of all children to the life of the school
· To work in partnership with parents and families
· To work with the Governing Body to enable them to fulfil their statutory monitoring role with regard to this document.
· To work closely with external support agencies, where appropriate, to support the need of individual pupils. 
· To ensure that all staff have access to training and advice to support quality teaching and learning for all pupils.

Identifying children at SENS (SEND Support)
Children with SEND are identified by one of three assessment routes all of which are part of the overall approach to monitoring progress of all pupils:
1. The progress of every child is monitored at regular pupil progress meetings.  Where children are identified as not making progress in spite of High Quality Adaptive Teaching they are discussed with the SENDCo and a plan of action is agreed with the teacher and shared with parents. 
2. Class teachers are continually aware of children’s learning.  If they observe that a child, as recommended by the SEND Code of Practice: 0-25years, is making less than expected progress, given their age and individual circumstances, they will seek to identify a cause.  This can be characterised by progress which:
· Is significantly slower than that of their peers starting from the same baseline
· Fails to match or better the child’s previous rate of progress
· Fails to close the attainment gap between the child and their peers
· Parents sometimes ask us to look more closely at their child’s learning.  We take all parental requests seriously and strive to investigate them all.  Frequently, the concern can be addressed by High Quality Adaptive Teaching or some parental support.  Otherwise, a graduated response is implemented by school.  This may result in the child being placed on the SEND register at SENS.  The graduated response follows an assess-plan-do-review model and this encompasses:
· identification
· interventions
· parent involvement
· pupil voice
· evaluation of impact
as per the SEND Code of Practice: 0-25 years.
The SENDCo or other trained staff may need to undertake a range of standardised tests with children.  These assessments can be used to add to and inform teachers’ own understanding and assessments of a child. 
Although the school can identify special educational needs, and make provision to meet those needs, we do not offer diagnoses.  Parents are advised to contact their GP if they think their child may have an underlying medical condition or disability. 
Working with Parents and Children
We aim to have good and informative relationships with all of our parents.  If a child is experiencing difficulties, parents will be informed either at parents’ meetings (autumn and spring terms) or during informal meetings to discuss the child’s progress.  Children receiving interventions will have their progress tracked throughout the time they are receiving the support and the outcome of these will be shared with families.
A formal written end of year report will be sent at the end of the summer term. Other informal meetings may be scheduled at other times throughout the year and parents are welcome to seek advice and support about their child at any pre-arranged time.
Reporting and reviewing support for children at SENS (SEND Support)
Once a child has been identified as needed SENS, some of the following documents may need to be completed.  This means that the child has outcomes that are in addition to their class targets:
· Intervention group targets
· Checklists
· Assessment records
· Schools internal monitoring paperwork – Pupil Outcome Plan (POP)
· Element 3 funding 
· Pastoral Support Plan (PSP)
· Positive Handling Plan (PHP)
· Personal Education Plan (PEP)
· Referral for medical needs (FYPC service referral form)
· School Contract
· Proposal for Education, Health and Care Plan
· The Engagement Model mode of assessment for children working pre-National Curriculum
Referral to an outside agency listed below: 
· Speech and Language Therapist (SALT)
· Educational Psychology Service (EPS)
· Learning, Communication and Interaction Team (LCI)
· Vision and Hearing Impairment support service (VI and HI)
· Primary Social, Emotional and Mental Health Service (SEMH) 
· Family Support/ Early Help Assessment (EHA)
· School Nurse
· Education Welfare Officer (EWO) etc…
The Engagement Model
The engagement model is a teacher assessment tool to help schools support pupils who are at key stage 1 (KS1) and key stage 2 (KS2), working below the level of the national curriculum and not engaged in subject-specific study.  Your child may be assessed using the engagement model if they have special educational needs and disabilities (SEND), which mean they cannot demonstrate recognisable and specific skills, knowledge and understanding in:
· English language comprehension and reading
· English writing
· mathematics as such, they are unable to engage in such subject-specific study.
The engagement model is formed of 5 areas of engagement:
· exploration
· realisation
· anticipation
· persistence
· initiation

Moving to an EHC Plan (Education, Health and Care Plan)
Following consultation between families, school and relevant outside agencies, we may consider applying for an Education, Health and Care Needs Assessments if:
· The child has not made expected progress despite the school having taken relevant and purposeful action to identify, assess and meet their SEND
· The child has a disability which is life-long and which means that they will always need support to learn effectively
· The child’s achievements are so far below their peers that we think it likely that they may at some point benefit from special school provision. 
Having a diagnosis (e.g., of ASD, ADHD or dyslexia) does not mean that a child needs an EHC Plan.  The process is:
1. A request for Statutory Assessment is made by anyone concerned about the child’s SEND. A parent can ask for an Independent Support (SENDIASS) to help with this process.  
2. The request is considered by the Local Authority and a decision made whether to proceed with the assessment.
3. If the request is agreed, the Local Authority will gather reports and relevant documentation from the child, their family and all agencies involved in supporting them.  
4. If the application for an EHC Plan is successful, a member of the Local Authority may call an Integrated Assessment Meeting (IAM) for parents, the child and the school, together with any health or social care professionals who are involved with the family.  This is not statutory but is a useful meeting.  The meeting will record the child’s strengths, their dreams and aspirations as well as the barriers they face.  At the end of this meeting, individual views are shared as to whether or not a child’s needs are best met with an EHC Plan or an alternative such as a School Contract or Element 3 Funding application. 
5. The Local Authority arranges a Resource Allocation Panel (RAP) meeting to make a final decision.
6. Following the RAP meeting, if agreed, the LA will produce the EHC Plan which will record the decisions made at the meeting.  The Plan will be reviewed at least annually and school will invite families and all agencies involved with the child.  This is called an Annual Review meeting and the outcomes are recorded on an Annual Review return and sent to the Local Authority. 
7. If the RAP does not agree to an EHC Plan, the family is given the right to appeal.
Admission Criteria for the Specialist Base
Admission arrangements for the Specialist Base are outlined in the Specialist Base section of this policy.

Communication and Oracy
At Rushey Mead Primary School, communication is at the heart of everything we do. We are committed to creating an inclusive environment where all children are supported to communicate, participate and achieve their full potential. We recognise and value the diverse ways in which children communicate, understanding that communication is fundamental to learning, wellbeing, social development and independence. 
As an Oracy School, we place a strong emphasis on developing speaking and listening skills, enabling children to become confident, articulate and effective communicators. Our Talk for Writing approach further strengthens communication and literacy by using oral rehearsal, storytelling and structured language development to support learning across the curriculum.
Located in Leicester, we are proud to serve a rich and diverse community. Many of our pupils speak English as an Additional Language (EAL), and we recognise multilingualism as a strength that enriches both individual learning and our school community. We celebrate linguistic diversity and support children in developing their English language skills while valuing and respecting their home languages and cultural backgrounds. A strong focus on vocabulary development is embedded throughout our curriculum, ensuring all pupils are equipped with the language needed to express themselves confidently and access learning successfully.
We recognise that communication can take many forms. While many children communicate verbally, others may use gestures, facial expressions, vocalisations, echolalia, Makaton, symbols, visual supports, communication aids or other alternative and augmentative communication methods. We are committed to understanding and responding to each child's individual communication profile, ensuring their voice is heard and valued.
To promote independence, engagement and successful participation in learning, we provide a range of adaptive and inclusive communication supports. These include visual timetables, Widgit symbols, Makaton, Colourful Semantics, structured routines and other personalised strategies that help children understand expectations, express their needs and access the curriculum effectively.
Our aim is to nurture confident, expressive and independent communicators. Through high-quality inclusive practice, personalised support and a culture that celebrates diversity and neurodiversity, we empower every child with the skills, strategies and opportunities they need to communicate successfully at every stage of their development.
Teaching and Learning
We believe that all children learn best with the rest of their class.  Our aim is for all children to be working independently in class with their peers.  Children with SEND and disabilities are entitled to be taught by their teacher, not always by a Teaching Assistant (TA).  
When allocating additional TA support to children, our focus is on outcomes, not hours: we aim to put in sufficient support to enable the child to reach their challenging targets, but without developing a learned dependence on an adult. 
The school has a range of interventions available..  When considering an intervention, we look first at the child’s profile of learning in order that we can select the intervention which is best matched to the child. 
Targets for children at SENS are deliberately challenging in the attempt to close the attainment gap between the children and their peers.  Interventions are often crucial in closing these gaps, so are monitored closely by both the class teacher – who monitors progress towards the targets during the intervention – and by the SENDCo who monitors overall progress after the intervention. 
· Interventions are planned in blocks
· At the end of each block, children’s progress towards their targets is assessed and recorded
· A decision is then made as to whether to continue the intervention, to swap to a new intervention, or to allow a period of consolidation in class. 
The SENDCo monitors interventions to identify ‘what works’. 
Children attending the Specialist Base receive a personalised curriculum matched to their EHCP outcomes. Opportunities for inclusion within mainstream classes are planned according to individual needs. Further details can be found in the Specialist Base section of this policy.

Adaptations to the curriculum teaching and learning environment
Rushey Mead Primary School is disability friendly across most of our site.  The school is split over two levels.  Corridors are wide and we have easy access toilets.  Where and when appropriate, we make changes to the environment or building that are necessary for children with physical or other sensory disabilities.
All of our classrooms are inclusion-friendly; we aim to teach in a way that will support children with traits of dyslexia, dyspraxia, ASD etc.  This is good practice to support all children but is vital for those who particularly need it.  All of our children access the full National Curriculum / EYFS curriculum, and we recognise achievement and expertise in all curricular areas.  As part of normal class differentiation, curriculum content and ideas can be simplified and made more accessible by using visual, tactile and concrete resources.  We use Colourful Semantics as a teaching approach throughout school as well as using a symbol-based programme for supporting understanding, reading and writing (Widgit) etc..
Access to extra-curricular activities
All of our children have equal access to before school, lunchtime and after school clubs which develop engagement with the wider curriculum.  The school also take part in lots of sporting events across the school year, there are also some SEND specific sporting events the school attends, children with SEND are able to access both types of event.  Where necessary, we make amendments and adaptations to meet the physical and learning needs of our children.  Class trips are part of our curriculum and we aim for all children to benefit from them.  No child is excluded from a trip because of SEND, disability or medical needs. 
Staff expertise
All of our teachers are trained to work with children with SEND.  Some are very experienced, and others less so, but all have access to advice, information, resources and training to enable them to teach all children effectively.  We offer training and self-help opportunities through access to in house or LA courses, provision of books or guidance towards useful websites.  
Some of our TAs have expertise and training on other areas or specific interventions.  All TAs work with children with SEND and Disabilities.  
If we identify information we can't access without the aid of additional, more specialist help, the school is able to access additional expertise from the LA.  This includes access to Educational Psychologists and Advisory Teachers. 
Children with social, emotional and mental health needs
Social, Emotional and Mental Health needs is a broad area of need, encompassing neurodiversity, anxiety related barriers and access to pastoral and mental health support. 
We recognise that some children with SEND may experience anxiety, difficulties with emotional regulation, and the effects of adverse childhood experiences (ACEs) or trauma. Through a trauma-informed approach, we aim to create a safe, nurturing, and inclusive environment where pupils feel understood, supported, and able to thrive. Staff work collaboratively to identify needs early, build positive relationships, and implement strategies that promote emotional wellbeing, resilience, and successful engagement in learning.

Behaviour is not classified as a SEND.  If a child shows consistent unwanted behaviours, the class teacher will assess the child's needs, taking into account family circumstances and the child's known history of experiences.  If the child's behaviour is felt to be a response to trauma or to home-based experiences (e.g., bereavement, parental separation) we may refer to relevant outside agencies to support the family and child through that process.  All behaviour is communication.
If parents and school are concerned that the child may have mental health needs, we encourage parents to ask their GP for a referral to CAMHS (Child and Adolescent Mental Health Services), or the school may make a referral through the Educational Psychologist or school nurse.
If the child is felt to have long-term social, emotional or mental health needs - for example with anger management - the school offers anger management programmes, social skills interventions and a nurture group in LKS2.  The school also offers Play Therapy from a trained Play Therapy Practitioner who works in school.  These are delivered by trained members of staff who develop good, trusting relationships with the children. 
All children's behaviour is responded to consistently in line with our Behaviour Policy, although reasonable adjustments are made to accommodate individual needs. 
The school recognises the link between SEND and attendance and will work proactively with families and external agencies to remove barriers to attendance.  The SENDCo is trained to support families through emotional based school avoidance or EBSA, where this is a need.  This may include;
· persistent absence
· emotional barriers to attendance
· emotionally based school avoidance (EBSA)
· reasonable adjustments to support attendance

The school has a zero-tolerance approach to bullying, especially towards children with SEND.  We will actively investigate all allegations and, if there is cause, work with both the bully and the victim to improve their social skills.  

Transition arrangements
Transition into and within school
We understand how difficult it is for children and parents as they move into a new class or a new school and will do what we can, according to the individual needs of the child, to make transitions between classes - including from the nursery - as smooth as possible.  This may include, for example:
· Additional meetings for the parents and child with the new teacher
· Additional visit to the classroom environment in order to identify where the toilets are, where the pegs are etc…
· Opportunities to take photographs of key people and places in order to make a transition booklet or social story
Transition to Secondary School
The secondary school SENDCo is invited to Annual Reviews and other review meetings.  Additional transition arrangements may be made at these reviews e.g., extra visits, travel training etc. 
Enhanced transition arrangements are tailored to meet individual needs. 
Governors
The Governing Body has a statutory responsibility to ensure that the school meets its duties under the Children and Families Act 2014, the SEND Code of Practice and the Equality Act 2010. Governors work with school leaders to ensure that appropriate provision is made for pupils with Special Educational Needs and Disabilities (SEND) and that resources are used effectively to support positive outcomes for pupils. 
The Governing Body will:
· Ensure that the school has a SEND Policy and that it is reviewed regularly. 
· Monitor the quality and effectiveness of SEND provision across the school. 
· Ensure that SEND provision contributes to improving outcomes for pupils with SEND. 
· Promote an inclusive culture and ensure compliance with equality and accessibility duties. 
· Ensure appropriate arrangements are in place for handling complaints relating to SEND provision. 
· Support school leaders in securing appropriate staffing, training and resources for SEND. 
The Governing Body has a named SEND Governor, Mrs Bhavika Ankur, who acts as a link between the Governing Body and the school. The SEND Governor meets regularly with the SENDCo to discuss SEND provision, review developments, monitor progress towards school improvement priorities and report back to the Governing Body. 
Governors receive information relating to:
· attainment and progress of pupils with SEND;
· attendance and exclusion data where relevant;
· outcomes from monitoring activities;
· parental and pupil feedback;
· developments in local and national SEND guidance. 
Through this strategic monitoring and challenge, governors help ensure that children and young people with SEND receive high-quality provision and are supported to achieve their full potential.
Impact of SEND Provision
The impact of SEND provision is evaluated through regular monitoring of pupil progress, attendance, behaviour, exclusion rates, parent and carer feedback, and pupil voice. This information is used by school leaders and governors to review the effectiveness of provision, identify areas for development, and ensure positive outcomes for pupils with SEND. 
The effectiveness of our SEND provision is demonstrated through the following outcomes:
· Children with SEND feel happy, safe, secure, respected and included within the school community. 
· Pupils with SEND make good or better progress from their individual starting points and achieve well in identified areas of need. 
· Positive progress is made towards Pupil Outcome Plan (POP) targets, intervention targets and EHCP outcomes. 
· Attendance for pupils with SEND is closely monitored, barriers to attendance are identified and addressed effectively, and persistent absence is reduced. 
· Behaviour incidents, suspensions and exclusions are reduced through appropriate support, reasonable adjustments and early intervention. 
· Targeted interventions demonstrate a positive impact on learning, communication, social development, emotional wellbeing and independence. 
· Pupil voice demonstrates that children feel listened to, supported and able to participate in decisions about their education. 
· Parent and carer feedback reflects confidence in SEND provision and positive home-school partnerships. 
· Pupils develop increasing independence, resilience, engagement and confidence in learning and wider school life. 
· Diversity, inclusion and neurodiversity are celebrated, with children demonstrating respect, understanding and acceptance of differences. 
· Pupils successfully transition between classes, key stages and onward educational placements with appropriate support in place.
Leicester City Local Offer
The purpose of the local offer is to enable parents and young people to see more clearly what services are available in their area and how to access them.  It includes provision from birth to 25, across education, health and social care.   The Local Offer is available from the website https://families.leicester.gov.uk/send-local-offer/.  You can also access services that support children and young adults with SEND from the website https://mychoice.leicester.gov.uk . 
SENDIASS (Special Educational Needs and Disability Information, Advice and Support Service) can be contacted at; https://sendiassleicester.org.uk or info@sendiassleicester.org.uk  They can provide information and advice for:
· Parents and carers of children and young people aged 0 – 25 in Leicester City who are concerned about their child’s educational progress
· Children aged 0 – 25 in Leicester City with SEND who are concerned about the educational progress they are making or the support they are receiving.
For families without access to websites, any documentation can be downloaded by the school and the paper copy given to parents who need it.

Equal Opportunities
Rushey Mead Primary School is committed to promoting equality of opportunity and fostering positive relationships for all members of the school community. We are committed to ensuring that pupils with Special Educational Needs and Disabilities (SEND) are not disadvantaged and are able to participate fully in all aspects of school life. 
The school will:
· Comply with the Equality Act 2010 and its duties relating to disability, equality and non-discrimination.
· Ensure that pupils with SEND have equal access to a broad, balanced and inclusive curriculum.
· Make reasonable adjustments where necessary to enable pupils with SEND and disabilities to participate fully in learning, school activities, educational visits and extracurricular opportunities.
· Promote a culture of respect, acceptance and understanding of individual differences, including neurodiversity.
· Challenge discrimination, harassment, bullying and prejudice in any form.
· Ensure that policies, practices and procedures do not place pupils with SEND at a substantial disadvantage.
· Consider the views, wishes and feelings of children and young people with SEND and work in partnership with parents and carers.
· Monitor the participation, progress, attendance and wellbeing of pupils with SEND to identify and address any inequalities.
· Support all staff to develop inclusive practice through appropriate training and professional development.
The school celebrates diversity and is committed to creating an environment where every child feels safe, valued, respected and able to achieve their full potential regardless of their special educational needs, disability, race, religion, sex, gender identity, sexual orientation or socioeconomic background.
Complaints
The school is committed to working in partnership with parents, carers, children and young people to resolve concerns at the earliest opportunity. We aim to maintain open and constructive communication and encourage families to discuss any concerns regarding SEND provision initially with their child's class teacher.
If concerns remain unresolved, parents should contact the SENDCo. Where necessary, concerns may then be referred to the Headteacher.
Should a parent or carer remain dissatisfied, they may make a formal complaint in accordance with the school's Complaints Policy, which is available from the school office and on the school website. Complaints will be considered fairly, openly and promptly.
Parents and carers may also seek independent advice and support from:
· Leicester SEND Information, Advice and Support Service (SENDIASS)
· Leicester City Council SEND Team
· Mediation services commissioned by the Local Authority
Where disagreements relate to Education, Health and Care (EHC) needs assessments, EHC Plans, amendments to EHC Plans, or school placement decisions, parents have a right to appeal to the First-tier Tribunal (Special Educational Needs and Disability).
The school will make families aware of their rights to mediation and tribunal appeal where applicable and will continue to work positively with families throughout any disagreement resolution process.
Review framework
This policy will be reviewed annually (or sooner in the event of revised legislation or guidance)
Signed:				Head of School			Date:
Signed:				Chair of Governors		Date:
Review date: September 2027
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